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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	EARL MORTIMER COLLEGE

	Number of pupils in school 
	522

	Proportion (%) of pupil premium eligible pupils
	31% 162 students 

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	3 YEARS

	Date this statement was published
	January 2025 – December 2028

	Date on which it will be reviewed
	March 2025
Dec 2025
March 2026
Dec 2026
March 2027
Dec 2027

	Statement authorised by
	Alison Banner - Principal

	Pupil premium lead
	Natalie Goodman/Jess Hardy

	Governor / Trustee lead
	Andy Gosling


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 180,000 (24/25)

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£ 180,000


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment across the curriculum, particularly in Core subjects.
The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those who are already high attainers. We will consider the challenges faced by vulnerable pupils, such as those who have a social worker and young carers. The activity we have outlined in this statement is also intended to support their needs, regardless of whether they are disadvantaged or not.
High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
Our strategy is also integral to wider school plans for education recovery, notably in its targeted support through the National Tutoring Programme for pupils whose education has been worst affected, including non-disadvantaged pupils. 
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will:
· ensure disadvantaged pupils are challenged in the work that they’re set

· act early to intervene at the point need is identified
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	                                                         Reading 
Assessments, observations, and discussion with KS3 pupils indicate that disadvantaged pupils generally have lower levels of reading comprehension than peers. This impacts their progress in all subjects. On entry to year 7 in the last 5 years, between 34-39% of our disadvantaged pupils arrive below age-related expectations compared to 12-23% of their peers. This gap remains steady during pupils’ time at our school.

	2
	Rates of progress and attainment
The English and maths attainment of disadvantaged pupils is generally lower than that of their peers and teacher diagnostic assessments suggest that many pupils particularly struggle with problem solving tasks. Assessments on entry to Year 7 in the last 5 years indicate that between 31-42% of our disadvantaged pupils arrive below age-related expectations compared to 12-23% of their peers. 


	3
	Low aspiration
Our assessments (including wellbeing survey), observations and discussions with pupils and families have identified social and emotional issues for many pupils, such as anxiety, depression (diagnosed by medical professionals) and low self-esteem. This is partly driven by concern about catching up lost learning and exams/prospects, and the lack of enrichment opportunities due to the pandemic. These challenges particularly affect disadvantaged pupils, including their attainment. During the pandemic, teacher referrals for support markedly increased. Referral rates increased by almost 140% compared to pre-pandemic levels and this rate continues at almost twice the historic rate. By July 2021, at least one safeguarding-related referral had been made for record 374/520 students, many of whom are known to be disadvantaged. The College was one of a small number of schools to be successful in its bid to secure the support of a trainee NHS Mental Health Practitioner from January 2021, during which time almost twenty students and their families have received Level 2 positive mental health intervention; demand for this service remains high and a waiting list is in operation. 

	4
	Attendance
Our attendance data over the 4 year period predating the pandemic indicates that attendance among disadvantaged pupils has been between 2-3% lower than for non-disadvantaged pupils. The impact of the pandemic has widened the gap to over 4% by summer 2023.
24-30% of disadvantaged pupils have been ‘persistently absent’ over the same period compared to 12-15% of their peers during that period, pre-pandemic. While persistent absence has increased among both groups post-pandemic, the between the two groups had widened to 26% by summer 2023. Our assessments and observations indicate that absenteeism is negatively impacting disadvantaged pupils’ progress. 


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	High levels of progress in literacy and reading
	Students eligible for PP across the college to make increased rates of progress by the end of the key stage, so that the difference between their achievement and that of their non-PP peers is diminished. Reading comprehension tests demonstrate improved comprehension skills among disadvantaged pupils and a smaller disparity between the scores of disadvantaged pupils and their non-disadvantaged peers. Teachers should also have recognised this improvement through engagement in lessons and book scrutiny.

	Improved rates of progress at the end of KS4 across the curriculum
	Students eligible for PP in across the college make increased rates of progress by the end of the key stage, so that the difference between their achievement and that of their non-PP peers is diminished. Fewer behaviour incidents recorded for these students on the College system (without changing recording practices or standards).

	Increased attendance rates for students eligible for PP.
	Reduce the number of persistent absentees (PA) among students eligible for PP to 10% or below. Overall attendance among students eligible for PP improves to 97% in line with non-PP students.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £71,200
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Learning Mentor for English, Maths, Geography and Science
	PP students who are demonstrating gaps in their learning, or who experience difficulties with literacy and numeracy will receive close support, designed to focus on problematic areas of literacy / numeracy, in small groups or individual tuition. PP students who are not making the expected rates of progress or who have fallen behind due to absence, will receive close support, designed to focus on key areas of study, in small groups or individual tuition. Students will be able to focus better on their learning if they see the end point and the purpose of their work. Rewarding what this group does well, as well as dealing with what they do poorly, should increase self-esteem and commitment. This group of students need to be treated as individuals, with their personal barriers to learning being identified and addressed.
	2, 3

	Directed Inquiry: Teaching and Learning Project/Development
	The EEF state that Rosenshine ‘Principles of Instruction’ are grounded in a varied range of evidence from three sources:
1. Cognitive science research focusing on how the human brain acquires and uses new information. This provided insights into how to overcome the limitations of working memory when attempting to learn new things.
2. Direct observation of ‘master teachers’, those whose students made the most academic progress as measured by attainment tests. These focused on aspects such as how they presented new information and made explicit links to prior learning, how they monitored and assess the understanding of their students, how they provided opportunities for rehearsal and practice, and the types of support used to scaffold the development of understanding and retention of knowledge.
3. Research on cognitive supports and scaffolds, such as the use of models and instructional procedures, that helped students to learn complex tasks.
Therefore, Rosenshine Principles will be applied across the college in all lessons by teaching staff to increase outcomes for students in receipt of PP.
	2

	PiXL CPD packages
	Evidence presented by the EEF and PIXL state CPD will ensure that teachers:
· Apply educational research findings in the classroom
· Establish a stronger culture of enquiry and practice
· Provide a wealth of classroom strategies and resources for students
· Have up to date guidance and resources. 
	1, 2

	PIXL Reading package
	Students who leave school without good Literacy skills are held back at every stage of life. Improving Literacy is fundamental to academic and life success (EEF). 
Improving literacy in all subject areas in line with recommendations in the EEF Improving Literacy in Secondary Schools guidance.
We will fund professional development and instructional coaching focussed on each teacher’s subject area. 
	1, 2

	Accelerated Reader package
	High quality teaching offered to all these students to drive up results. CPD was selected, to support 5 key principles of literacy, which offered a combination of pedagogical knowledge and subject knowledge and involved specialist contributors and peer support. These elements are stated to be effective in the Teacher Development Trust research review on professional development. Components of language identified as an area of weakness from moderation. Accelerated Reader was shown to have a positive impact in an independent evaluation.
	1, 2

	Marking, assessment and feedback policies to meet students’ needs
	To steer progress for students in receipt of Pupil Premium, teachers should:
· Lay the foundations for effective feedback, with high quality initial teaching and formative assessment
· Deliver appropriate timely feedback that focuses on moving forwards
· Plan for how students will receive and use feedback using strategies to ensure they act upon feedback offered
· Continue with DIRT strategies
Effective marking and feedback can increase student progress by 5 months (EEF) 
	1, 2, 3

	CATS testing/NGRT testing
	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction (EEF)

	1,2, 3






Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £52,690
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Academic/Learning Mentors
	PP students who are demonstrating gaps in their learning, or who experience difficulties with literacy and numeracy will receive close support, designed to focus on problematic areas of literacy / numeracy, in small groups or individual tuition. PP students who are not making the expected rates of progress or who have fallen behind due to absence, will receive close support, designed to focus on key areas of study, in small groups or individual tuition. Students will be able to focus better on their learning if they see the end point and the purpose of their work. Rewarding what this group does well, as well as dealing with what they do poorly, should increase self-esteem and commitment. This group of students need to be treated as individuals, with their personal barriers to learning being identified and addressed.
	1, 2, 3, 4

	Adopting a targeted reciprocal teaching programme as a reading intervention for disadvantaged pupils who need additional help to comprehend texts and address vocabulary gaps: Small Reading groups
	Improving Literacy is fundamental to academic and life success (EEF). Therefore, by improving reading, literacy rates for students in receipt of Pupil Premium will improve so that the difference between their progress and non-PP peers are diminished. Reading comprehension strategies can have a positive impact on pupils’ ability to understand a text, and this is particularly the case when interventions are delivered over a shorter timespan

	1, 2, 3



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £56,110
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Liaison officer employed to monitor students and follow up quickly on truancies. First day response provision.
	Attainment for students cannot be improved if students aren’t attending college. NfER briefing for school leaders identifies addressing attendance as a key step.
	3, 4

	Identify a targeted behaviour intervention for identified students.
	The EEF Toolkit suggests that targeted interventions matched to specific students with particular needs or behavioural issues can be effective, especially for older students.
	3, 4

	Revision materials resourced for Year 11 students
	Enables all students to access revision materials for learning and progress.
	1, 2, 3

	Subsidise 25% of the final cost of trips and visits
	Enables all students to access extracurricular provision for learning.
	2, 3

	Contingency fund for acute issues: 
 Particular hardship, PP funds to buy uniform and other College equipment, such as PE items.        
During exam season, PP funds exam breakfasts for PP students
School holiday revision sessions (April, May)

	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	ALL



Total budgeted cost: £203,496
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year. 
	[bookmark: _Hlk153954030]Performance of disadvantaged pupils:  our internal assessments and GCSE results during 2023/24 suggests we are closing the gap between disadvantaged and non-disadvantaged students in key areas of the curriculum. Results from 2023 and/or 2024 show that the following subject areas were successful in closing the gap: English Language and Literature, Maths, Triple Science, History and French, where an average attainment grade of a 4 was achieved. In Key Stage Three, over three quarters of students in receipt of Pupil Premium were in line or above their expected progress.
Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, which disrupted all our subject areas to varying degrees. As evidenced in schools across the country, partial closure was most detrimental to our disadvantaged pupils, and they were not able to benefit from our pupil premium funded improvements to teaching and targeted interventions to the degree that we intended. The impact was mitigated by our resolution to maintain a high-quality curriculum, including during periods of partial closure, which was aided by use of online resources such as those provided by Oak National Academy and platforms such as GCSEPOD, TASSOMAI, MATHSWATCH. 
In order to close the gap, the school adapted and prioritised the curriculum. When students returned to school in September 2020, our curriculum focus was on re-connecting to learning from the point of the first lockdown in March 2020. Subject leaders identified gaps in students’ learning to address. From 2021 onwards, students in receipt of Pupil Premium have taken advantage of the numerous tutoring packages available to all schools across the country. These included: MYTUTOR, The Brilliant Club, GCSE Recovery. Learning Mentors were appointed and their role was crucial in narrowing the gap. 
At times when all pupils were expected to attend school, absence among disadvantaged pupils was higher than their peers and persistent absence was higher which is why attendance is a focus of our current plan. An attendance officer has been working within school to support families and students. 
Our assessments demonstrated that pupil wellbeing and mental health were significantly impacted from 2021. The impact was particularly acute for disadvantaged pupils. We used Pupil Premium funding to provide wellbeing support for all pupils, and targeted interventions where required. We are building on that approach in our new plan. The school appointed and Family Support Worker to support families and students.


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	School improvement
	PiXL

	ARK English
	ARK


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	· Transport to school
· Additional resources 
· Laptop for online learning
· Access to tutoring after school hours
· Access to Learning/Academic Mentor

	What was the impact of that spending on service pupil premium eligible pupils?
	100% of all service children attended after school clubs. All service children attended class visits and other educational experiences offered. High achievement points and improved rates of progress.



2

